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PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivads with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 1 Elementsakools (includes K-8)
_ 0 Middle/Junior higtheols

0 High schools
0 K-12 schools

1 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

16 Number of years the principal has been irhigposition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 8 10 18
1 8 11 19
2 17 11 28
3 17 6 23
4 13 12 25
5 21 18 39
6 16 18 34
7 15 12 27
8 19 14 33
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 134 112 246

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of

the school:

0 % Asian

0 % American Ind@amlaska Native

1 % Black or African American

2 % Hispanic or Latino

0 % Native Hawaiian or Other Pacific Islander

97 % White
0 % Two or more races
100 % Total

(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy

6. Student turnover, or mobility rate, during tf82 - 2013 year: 4%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate

Answer

(1) Number of students who transferted
the school after October 1, 2012 until the
end of the school year

7

(2) Number of students who transferred
from the school after October 1, 2012 unt
the end of the 2012-2013 school year

(3) Total of all transferred students [sum @
rows (1) and (2)]

—h

10

(4) Total number of students in the schoo
of October 1

aS o

(5) Total transferred students in row (3)
divided by total students in row (4)

0.041

(6) Amount in row (5) multiplied by 100

7. English Language Learners (ELL) in the school0 %
0 Total number ELL
Number of non-English languages represented:. 0
Specify non-English languages:

8. Students eligible for free/reduced-priced meals:19 %

Total number students who qualify: _ 46

If this method is not an accurate estimate of #nregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculateddstisnate.

NBRS 2014
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9. Students receiving special education services: 12 %

33 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

0 Autism _0 Orthopedic Impairment

0 Deafness _ 12 Other Health Impaired

0 Deaf-Blindness _ 18 Specific Learning Disability

0 Emotional Disturbance _ 0 Speech or Language Immait

0 Hearing Impairment _ 0 Traumatic Brain Injury

0 Mental Retardation _ 0 Visual Impairment IncludBigndness
0 Multiple Disabilities _1 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 14

Resource teachers/specialists
e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

12

Paraprofessionals 12

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 17:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 96% 97% 97%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program 0%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe awa

rd.
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PART Il - SUMMARY

Traveling across the Main Street and back road3hathester, New Hampshire, one might not expect to
find a school that has achieved state recognitoimhovation and excellence. Although physicalhyall

in size, there is no problem so large we will rzmtkie or any idea so grand we will not considelne T
community of approximately 3500 enjoys the quietamhily farms and neighborhoods undisturbed by
bustling businesses. Diversity is recognized by ®mterests, customs, and strengths, ratherdblan or
creed. Fifteen years ago, the Chichester Centfad@ pocketed islands of teachers making their way
through what they believed were important and reargsskills, with little use of data. Resources,
supported primarily by local property taxes, sustdithe status quo, but provided little to advandéng
edge practices.

Unsatisfied with “adequate”, the school‘'s admirgEson and teachers began to map out a plan thatwou
create a learning environment focused on excell@cal. Beginning by creating a mission statetnan
committee of staff and parents crafted a summapyessing their view of a successful education:
“Chichester Central School will foster a learnirenunity in which academic excellence is promoted,
respect for self and others shared, and childhoaaianies created that lead to a happy, successful
adulthood.”

With clarity of purpose, deliberate steps wereipyglace. A systems approach to school-wide sscees
established, providing the necessary scaffoldirapidress the needs of the whole school to the wdinilie.
A newly formed data team promoted the importancasaig both horizontal and vertical information to
identify where best to target materials and pratess development. Using student data, curriculum
committees began to evaluate the effectivenessaténmls and instructional practices in math, negdi
science, and social studies. Associated profeakt@velopment opportunities gave staff new inSighto
areas that were identified as weak. Whether cotiigawith a math consultant to model strengthening
student number sense, on-site graduate coursesrengrstudent engagement, using questioning as a
method to broaden depth of knowledge, or professimading groups discussing multiple intelligences
autism, teachers and staff worked together to rirageovements. Cross grade level teams shifted thei
discussions from “housekeeping” concerns to shasuagessful strategies and calling on the expestise
one another.

With an organizational structure in place, attemgbifted to meeting the needs of each individtiadent.
The first step was to create an Individual Stud®dah (ISP) for every child. By bringing togethleet
teacher, parent, and child, there was a meetitigeofninds regarding individual need. To furthgosurt
this laser focus, a Response to Intervention ([Ribgram was developed, requiring the incorporatiotata
into discussions to determine success. Everyieeks, the classroom teacher, principal, school
psychologist, and interventionists met togethaetoew student progress and adjust tiers and icisbiu

Not only did the program positively impact studkyarning, but it transformed the school into a
professional learning community. Educators begamterstand and appreciate the unique strength tha
each brought to the table and the wall betweenialpstd regular education fell. Chichester's Rtbgtam
quickly gained recognition around the state of Ndampshire for enjoining regular education, special
education, and interventionists in an effort toyide targeted and intensive interventions to alldcén in

an immediate and meaningful way. Student suceaes®d, special education numbers dropped and
behavioral referrals to the office saw a 27% decliChichester's Rtl Program was selected as atSase
Rtl Site” by NH’s Department of Education, and nagularly welcomes schools from around the stage; w
have also been visited by the National Rtl Cemtéashington, DC.

Now, fifteen years later, our students have beteefiin so many ways from our transformation. Tigioaut
the many years of NCLB testing, Chichester Cemiaal never been identified as a school in need of
improvement; always surpassing state performancieljoes. Winning a National Association of
Elementary School Principals “Sharing the Dreanaingi(25 awarded nationally), students blogged with
others from around the world investigating the istpeE geography on nutrition. The use of googlesdo
and skyping, iPads and electronic management hasie become standard operating practices.
Additionally, Chichester was named to the “Comnaiast’s Circle of Excellence for Innovation in
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Education”.

What makes Chichester Central a strong candidat&iéoNational Blue Ribbon Award? We see
problems....we solve them. We keep an eye focusexkogllence...we have the ability to achieve results.
Consistently and steadily, moving upward and gegtsimonger, our students have climbed from 102rtien
state in reading to now 21st, and from 118th ithma 13th. The school’'s Essential Question: “Hoan |
Take Responsibility For My Own Learning?” is askdtén by students, staff, and administration. We a
continually strive to be the very best “us” we ¢an
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

Chichester Central School utilizes a number ofedéht assessment tools which establish target gwals
proficiency using national norms. Generally, studavho perform at the 70% or above on standardized
tests (such as NWEA or Star) are considered ta bigei proficient category. The NH State NECAP
assessment (NCLB), which rates students from 0@&0erally uses 40-45 and above as proficient. The
universal screener used for literacy and math bmacking (Aimsweb), tiers children using nationatms.
Interventions that measure student growth, sudleais, Quick Reads, and Read Naturally, use 80% as
delineation of mastery. While these standardascuidelines, staff and administration also take i
consideration other mitigating factors that mayuehce the success of a student (a specific fagitiation,
health issues, etc.). For the purpose of this@ectiata from NECAP and NWEA will be referenced.

The State Testing (NECAP) has shown Chichesteriggim both math and reading over the last five
years. Moving in math from 73.25% proficient in08to 84.18% in 2012, this 15% increase reflects
targeted work addressing number sense, applicatioancepts, and the ability to write/communicateut
processes. Not only did the general populatioraseacrease in this area, the special educatipnlption
grew from 46.43% to 52.38% proficiency, a chang&3%. Quite remarkably, this same cohort of sttalen
experienced a 233% increase in the area of “distimt; going from 7.14% in 2008 to 23.81% in 201khe
economically disadvantaged group grew from 6.67%énproficient/proficient with distinction categaio
36%. Targeted instruction, strategies used thae wecommended by consultants, and professional
development workshops are all credited with thealyadvancement and subgroup gap closure. During
scheduled meetings throughout the year (every ksyestaff meet to review, discuss and react tdesiti
response to instruction. With a focus on “childvath challenges” (subgroups), this PLC scrutinidasa
that reflects individual growth and determinestist appropriate and meaningful intervention to be
delivered. Daily, these children in subgroups wiadkividually or in small clusters using tools (f@ading
and math) such as Lexia, IXL, Sumdog, Reading As#l/or Star Fall along with direct instruction picad
by certified staff. Using data as a guide alonthwlose communication between professionals, our
subgroups continue to advance and close the gegngzared to the whole school. The growth and gap
closure in math experienced by the subgroup cola@ssmirrored in reading. In reading, the wholeosth
trended up from 81.53% proficient in 2008 to 89.88%012, a 10% growth. In special education, like
math, the change was dramatic—from 57.14% profidiei@1.43%, a 25% increase. The economically
disadvantaged subgroup rose to 80% proficient/gisft with distinction from 73.3%. With professain
development aimed at areas such as analyticalndoieiiational texts, determining main idea, and
vocabulary, Chichester students reaped the besfefitengthening their comprehension and analydlis.s
Not only do we look at a certain grade level ouset(which is comparing “apples and oranges”),daut
data team also considers the growth of a speaifiagovertime. During the course of their educatio
Chichester, the 2012 graduating 8th graders expazdethe full scope of curriculum changes to math
instruction, the use of new reading strategies,thadmplementation of a Response to Intervention
Program. Examining their growth from grade 3 w&s remarkable and illustrated the success takawgep
school-wide. As third graders in 2007, they had®roficiency rate in math; by 2012, this samegla
was at 91% proficiency, a 26% growth. In readthis group of students was at 67% proficiency; 042
they were at 94% proficient, a growth of 29%. ®hid are having a solid value added impact to their
education.

The NWEA MAP test validated the results of the NECAThe success of Chichester students, measured
against RIT national standards shows consistergly fichievement from year to year. In mathematos,
the average nationally, there is an 8.45 RIT ireedeom one year to the next. In Chichester, tagses,

on the average see an 11.25 RIT increase eachoggastudents perform at the average of 9.19 Rimtpo
above the national standards in grades 3-8. Thistg has been steady since 2007. When looking at
trends over time, nationally the value added ttudent from grades 3 to 8 in math is 42.20 RIT t®in
During that same time period in Chichester, oudsiiis saw a 60.5 RIT growth. In reading, we etley
same level of success. On the average natiotladye is a 6.4 RIT increase from one year to the. nia
Chichester, our students, on the average seeRIT ihcrease each year; our students perform at the
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average of 6.44 RIT points above the national stedglin grades 3-8. And, looking at the value ddde
measurement nationally, students see a 32 pointriRf€ase in reading; in Chichester that numbéBis

Finally, there is one last piece of data thatiisfiection of the success of a school. Since the
institutionalization of Rtl and using professiodalvelopment targeted at reading and math, theuictgtn
provided in the classroom has better matched stusssd, resulting in engagement and success. Happy
children equal a positive school climate; the @ffias recorded a 27% decrease in behavioral rsferrar
the last several years.

2. Using Assessment Results:

Using the systems approach to school-wide succkeghwrovides oversight from the whole school t® th
whole child, a determination had to be made ashicwtypes of assessments would provide meaningful
and specific feedback for different purposes.

The data team relies on NWEA and the New Englandi@on Assessment Program (NH NCLB test) to
show patterns and progress over time. Theseaes@dministered once a year, used summatively, and
show where changes to the curriculum may be neeRegliewed and analyzed by the data team,
conclusions are shared with the staff and usedesda items at vertical team meetings. Topicsditbu
forward to the teams have included such areastagaiing, spelling, math word problem solving, tlse
of technology, and writing. As a result of theseetings, there has been an increase in the ustectiee
iPad apps, consistency with note taking, and hamdsiath problem solving.

Classroom teachers use Star Math and Reading @amake Learning) and Mastery Connect to show trends
within the classroom as they are related to the @omCore standards. These tools show which stadent
have mastered skills and how best to create rdrt@aenrichment groups. Teachers also use in-house
assessments which have been created for mathatrggponse and writing as these are two relative
weaknesses as determined by testing. Classroced@els have been restructured to include an inerefas
time in these two areas.

The Response to Intervention teams use AimsweltaB@nd Pinnell, Lexia, Quick Reads, IXL math, and
classroom assessments to target individual childnehtheir growth in math and reading. All studant

the school are benchmarked using the universaésitrg tool, Aimsweb , in reading and math threestra
year. Those who are placed in tier two are adulidly progress monitored every other week; tiee¢h
students are progress monitored every week. Tehamy five weeks the Rtl team consisting of the
classroom teacher, principal, school psychologist, interventionists, meet together at a CASES
(Childrens’ Academic, Social, Emotional Standingating to review student progress. If a studenbts
making advancements that are expected, a decsioade to change the intervention or approach; for
example, a child may need the Wilson Reading Progea a student could be moved to Tier 1 wheresther
is enrichment and enhancement. Minutes are takigre aneeting regarding the actions that need to be
taken and the results of those actions are review#te next meeting—nothing falls through the ksac

The analysis of data is not limited to school per&b. On a regular basis, assessment informaishared
with students, parents, and the community. Indiglty, parents are presented with a clear pictfitheir
child’s mastery levels and achievement. On a dligval, the school board and community garner an
understanding of patterns and trends through prasens, newsletters, and from our website.

3. Sharing Lessons Learned:

We aspire to inspire not only our students, bueosithools and educators. Whether presenting at
conferences, uploading lesson plans, or invitiaghers into our own classrooms, Chichester teaemels
the principal freely share their successes witleratifrom around the state.

Last January, in a very unique move, the staffearexd a day-long conference entitled, “Learning and
Living with Technology in the 21st Century”. Seween sessions were presented during the day tatpare
teachers, and the community on topics includingipial safeguards, electronic organizational tagg
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google documents, exploring educational apps, amdth use technology-based assessments in the
classroom. The feedback from those in attendarsevery positive and the staff came away with a new
awareness that their practices are truly excegtiona

Keeping our parents aware of the educational trantte school is of paramount importance. Lastrye
the PTO hosted a “Teacher Spotlight” session eamfittm during which time a teacher demonstrated an
activity or lesson taking place in their classrathait incorporated technology. Although the classre all
have interactive boards and projectors, teachers ineneed of document cameras. So impressedhgth
presentations, the PTO decided to purchase a dotwamera for every classroom teacher.

On the state level, Chichester teachers have leagimg contributors to the NH Digital Resources
Consortium site. A database of Common Core lessasscreated for teachers in grades K-8 in both
reading and math. The Chichester principal, wreadpeaded the project, asked for volunteers taiboig
their lessons to this new site—the response wasvnatming! The number of lessons added helped to
make this new resource a valuable one for teactetsd the state.

The administration and staff have made a numbpresfentations at the state and national level picgo
such as “Assessing Common Core Standards in MatheshdKeys to Literacy and Student
Achievement”, “The 6+1 Traits of Writing”, “Implenméing the Common Core Standards”, “Creating a
School-wide System for Student Achievement” ande'@@ing an Rtl schoolwide program” (podcast for the
Department of Education). On the average, oneadehmonth visits Chichester Central to learn about
instruction and interventions in the primary gradegldle school integration and scheduling, andutbes of
data.

We are proud to be able to share with others taetioes that have proven to be successful for toglests
and school.

4. Engaging Families and Community:

We recognize that we do not teach in a vacuum. sfugtents are successful because there is a strong
partnership between the school and families. Teracind parents communicate often regarding coscern
that arise or questions that need to be answérsitors and volunteers are treated respectfully an
professionally as they add a layer of support forstudents.

Providing opportunities where families can showrteapport is of primary importance. School evesush
as the Back to School Barbecue (sponsored by tl¥,Fdrandparents’ Day, Multicultural Night, school
concerts and the spring musical bring in hundrédsemds and family members. Although we are @akm
school with an enrollment of 250, it is not unusiaalour building to swell to 500-600 when therers
event taking place. This show of support createsde and self-confidence that has helped to cémen
positive school climate.

Our parents also have a sense that they are piae elucational process. Workshops have beeargess
by staff and outside agencies to families on thergent learner, internet safety, multiple intelfiges,
reading strategies, and homework tips. Parentgamnunity members serve on committees such as
wellness and facilities management. Forums orcigaslisuch as Student Safety (bullying) are heldnfjont
and surveys are sent out when gathering data acstepch as kindergarten programming and the
effectiveness of electronic communication.

The inclusionary bond between the school and conitsnbias had a direct impact on the financial suppor
that is asked for each year. In true New Hampgbine meeting style, members of the School Board
present the request from the school to the towifufiiding. Members of the community have an
opportunity to ask questions, offer comments, astd wn the bottom line. For the past 10+ yearsidiwvn
of Chichester has supported the school budgetah-tea true showing that there is an understandirapnd
appreciation for the work taking place. This hasreredible impact on the students and has made it
possible for technology to be purchased, reseasskématerials to be brought into the classroom, an
professional development to be provided to advamaavation and 21st century teaching.
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We do not take for granted the community that veeaapart of. Our students are strong becauselwe al
work together for the common good. It all comegnaldo relationships.
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

The Chichester staff considered several differspeats when embarking on curriculum design, incgdi
content and skill development, differentiation,egash-based teaching methods, the student populatial
standards. The foundational component of the @siwn curriculum rests squarely on the Common Core
standards—while this provides for what must be hdogr work continued to determine how best toheac
it. The staff (100% designated as Highly Qualifiadd administration began the work through culvigu
committees, each focused on a particular conteat amath, reading, writing, science, social studigusic,
art, physical education, health, technology, amdiém language. There are common threads that run
throughout: skills build upon each other and aestbpmentally appropriate, skill building is batad

with discovery and exploration, effective resedbelsed practices are utilized, instruction is inekisand
there is continuous monitoring and evaluation. iltagrated approach to instruction provides stusleiih
an opportunity to immediately apply lessons learnegking it easier to understand and appreciaieiing
important to memorize math facts or spelling rulBgcognizing that there is a need for studentsaster
foundational skills, reading and math often incogbe games of all kinds. It is hot unusual totbee2nd
grade on the playground engaged in a relay spedamge, sixth graders engrossed in a technologybase
word scramble game, or middle schoolers enjoyitrgand robin” when displaying math fluency skills.
There is an inclusiveness to games that boosteaefidence and requires cooperation to be utileed
mastered. Furthering the integration model wiikrste and social studies, teachers are given tinencom
core standards for reading and math formattedah auvay that they can record how they “folded toge
content subjects. Essential Questions provideghiagboard for discovery and inquiry: How are husa
similar and yet unique from other living thingswihas technology advanced man’s understandinigeof t
world around us? How am | connected to thoseerptst? How does where | live influence how 1?%ive
Not only are students expected to master contesy, must also show an ability to communicate,
collaborate, think critically, and solve problen@lassrooms come alive with historical re-enactment
nature walks, singing, drawing, experimenting, erehting. In the areas of art, music, physicatatlan,
technology, and health, our teachers draw on thatige and personal aspect of learning. The adunia in
these areas takes into account each learner'sdinidivsocial and cognitive development and helpsth
achieve their potential. When a child has madaeatbglass for the first time, or been part of aning
volleyball team, performed a drumming compositionthe school, or used technology to create theenov
magic of claymation, there is a sense of prideflbats over to other classroom experiences. The
curriculum is not only focused on the here and nmwv,0on the future as well. Students in grades é&nd 8
are preparing and practicing for the rigors of héghool and beyond. Their course work incorporates
strong emphasis on research, technology use, patisenskills, and data analysis. Students areebegl to
apply new understandings and to adapt to new wigsing things. Projects are designed to meet the
needs of all types of learners, accommodating altipte intelligences. With an emphasis on the afse
informational and non-fiction texts, teachers hengated lessons that call for higher order thinking
creativity, and the complex problem solving of reakld scenarios, such as science fair, outdo@scteom
design, and “living” the Underground Railroad expece. For students who wish to engage in on-line
learning, foreign language (Latin, Spanish, Manm&@iinese, or French) is available. The succefseof
curriculum is measured in a number of ways. Qugrtstudents receive a skills based report cdighed

to Common Core. This new accounting system crdastd/ear, provides parents with a clear breakdofvn
specific strengths and weaknesses within a generdéiént area. More globally, the curriculum conteas
meet monthly to review data, discuss professioaatinand suggest direction for the future. Culuitu
improvements are school-wide, research-basedatigoand measured. There is a strong sense of
collegiality that makes the change process possible

2. Reading/English:

The cornerstone of the reading program at Chich€satral is the exceptional professional develaume
that has been enjoyed by our teachers. Knowleddeiactice of Project Read, LiPS, the Wilson Regdi
Program, 6+1 Traits of Writing, Lively Letters, Kejo Literacy, and computer aided interventionshav
made for instruction that is solidly cemented ise@rch-based practices. Emergent readers begiiniga
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the most basic of skills, such as phonological awass and letter names/sounds, with much time atedic
to practicing for fluency and comprehension develept. Using iPad apps for letter formation, te¢bgp
games for word identification, and daily life adties (such as naming the days of the week, cosbusient
names, etc), our students quickly become comfatabtl proficient in reading. Writing and spelling
enhance reading in grades one, two, and threenttlissive approach builds both receptive and esgive
language. In grades 4-8, the philosophy changesnewe from “Learning to Read” to “Reading to Learn”
This slight shift of language promotes the thoubht we are all teachers of reading. To underssaiahce
vocabulary or social studies terminology—we mukteslch how to comprehend and apply the specifics o
language to content. And, reading isn’t only pract in the classroom—there are occasions when we
celebrate reading as a whole school. During Readss America week, students take part in acts/ithat
highlight their favorite books, the principal dresss “Cat in the Hat” and reads stories to thagny
children, and the cafeteria cooks up a speciaisgf Green Eggs and Ham. A dog sled team vighed
school, an event prompted by the students in dgrae@vho were reading a story about this excitingde

of travel. Special Literacy Nights are planned wiparents can play reading games with their childread
special books with them, or learn strategies fgrriming reading at home. Every Friday, older atefd
read with those in the primary grades during “Regduddy” time—when favorite stories are shared and
friendships created. Finally, a summer readingyram was promoted for children of all ages with timeg
sessions during the summer months. This activitypiniated with a visit from the First Gentleman, Mr.
Tom Hassen. Reading is the gateway to learning-etiung we take very seriously.

3. Mathematics:

With the implementation of the Common Core stansla@hichester re-evaluated the math instruction
taking place in grades K-8. Recognizing that apleasis must rest on the depth of understanding of
content rather than algorithmic memorization, &t shiinstructional practices began to take platea
general practice, teachers now use questioninticibfeom students their rationale for and undansting of
math applications. Math manipulatives and techgypl@sources are used as tools to clarify and cemen
concepts. Whether using Cuisenaire rods or 3Dnt@ogy models, teachers match supplemental reseurce
to instruction to address the needs of all. Diaggruction includes whole class exploration ofi\vaeg topic,
problem solving, peer-to-peer discussions/ expiangt and writing. Interventions are addresseihduhe
scheduled math block; students who have shown derstanding of a skill are given practice time whil
those less sure receive small group, directeducistn. If children continue to struggle, computed math
interventions that can zero in on a discrete sk#l used, giving students practice and teacheesasume of
attainment. At the conclusion of the lesson, theble group reconvenes to summarize what has been
learned. At grades 7 and 8, in addition to theeggimrmath class, students have the opportunitiett an
additional course that targets instruction at ltbéhhigher and lower levels. The “Challenge Matlaiss is
a fast paced, pre-algebra class preparing stutertse high honors high school track while thodeoweed
support and practice enroll in the “Math Skill Bliig” course. This system of scheduling gives our
students an extra year of math within their midstirool experience. In the classroom, teacherssang u
technology management assessments, online respanteextbook summaries to regularly measure
student mastery of skills. As a school, studamgrades 2-8 complete the Star Math assessmeriedyar
and the AIMSweb benchmarking 3 times a year. Tégsilar standardized testing provides an accurate
accounting of progress and clearly shows wheretiaddi attention is needed.

The K-8 curriculum in Chichester is vertically aligd with the new Common Core standards which allows
for a comprehensive progression of topics throughbe grade levels. The goal of our math progisito
foster an understanding of mathematics so thagpipécation of skills can be utilized in any giveituation.

4. Additional Curriculum Area:

With a well defined set of standards and the exgtieet that integration of content is predominanigsce
has lead the way in teaching by discovery. Thel@ster science curriculum is focused and cohareht
provides students an opportunity to explore andnéxa while using their deductive and creative skill
Developmentally appropriate standards are outlfoedrades K-8, beginning with activities such as
assessing the variables that impact how seedstdprdtawing conclusions about the impact of weatme
ecology and how diet affects health. Because reldems shown that greater achievement is assdciate
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with covering fewer topics in greater depth, theécBaster science curriculum has a limited topigscoer
grade level. These topics capitalize on studesatdy interests and experiences, identifies anid®woin
what they know, and provides opportunities fordpelication of math and writing skills. Students
investigate questions about the world they comesacin daily life and work to solve problems thrbug
exploration and discovery. For example, teachethe 4th grade pose questions and encourage siuden
work together in groups regarding electricity anagmetism. This allows for on-the-spot reasoning and
discussion, and prompts students to test theiruuvaerstanding. At the middle school level, studgather
water samples from the outdoor classroom, growupest and compare and contrast findings using EImo
microscopes. Students in grade six, become stdgeysicians” inviting in other classes who pose
“symptoms” which need to be diagnosed and evaluate&indergarten, the science of cooking asks
children to consider what would happen if substitubf ingredients were used and charting of faeori
flavors are displayed. These STEM-like activiges moving Chichester forward to incorporating more
building and refining of models, collecting and gmang data from observations and experiments;
constructing and critiquing arguments; and dravaogclusions based on deductive and inductive
reasoning. There is no question that there apagteducational advantages to inquiry learning; in
Chichester, science is providing that model foo#iler areas of the curriculum. Using the CommoreC
Standards, the NH Grade Level Expectations, andd¢keowledgement that businesses are looking for
employees who are intellectually curious and canfidwe continue to provide experiences for outestis
to practice and develop problem solving skills.

5. Instructional Methods:

Instructional methods in Chichester are variedaiul# ranging. Focusing first on the individualdsat,
targeted and intensive interventions are provideddading and math during the daily designatep&ese
to Intervention Block. Students at the tier twal éinree levels may use programs such as LexiakQuic
Reads, or IXL math to help build skills. Used @amith those programs are teacher directed smallgr
lessons that incorporate technology, manipulatised,games. It would not be unusual to see stadrn
interactive white board trying to “beat the buzzey’correctly identifying letter names and sourais;
playing “Mother, May I” when working on vowel groungs; or, middle school students engaged in crgatin
an electronically generated news article using balay in a create way. Our tier one students thee
option of taking a foreign language class on-lorenay take part in book discussions that calttieruse of
analytical or inferencing skills, or solving mattoplems that require an understanding of applioatand
theorems. In the classroom, the teacher is redjtir&now and address the diverse nature of dhaif
students. Whether creating a number of differewntls of activities that occur simultaneously witttie
room, group “jobs” that match student ability/irgsts, or offering a variety of options when assigni
projects, teachers regularly differentiate thestinction based on each student’s ability. Th fifade
was “a-buzz” of activity as individuals and smaibgps of students were following designated taskeral
the study of South America—some researching usangpaiters, others on iPad apps, and still others
creating maps and charts; each task was assigsed ba student ability. Children in the lower grsitbke
part in classroom plays that teach cooperatiordriéss, and friendship. Creativity and ingenuity alled
upon in the 8th grade when students are requirethie@ paper cars using only certain types of naseito
test Newton’s laws of motion. Interpretation ofeditions and an inventive spirit leads to finaldarcis that
are as individual as the students who made them.

The staff at Chichester Central continues to exaraimd broaden the types of experiences that ageedfin
the classroom so that interests are sparked, dyrispeaked, and success is secured.

6. Professional Development:

Our strength comes from careful and tireless aigbfsdata, committee-determined professional
development, shared leadership, focused and immeadisponse to deficits, and a commitment to rekear
based instruction that is measured for effectivemes meaningful and timely way. The school year
calendar includes four whole and five half day tatletments for professional development. Using
information retrieved from the Data Team and Cuitimm Coordinators, decisions are made regarding a
year-long direction for professional growth. Ietlast few years, the focus areas have includélg us
technology to enhance instruction, math stratethiasbuild understanding, writing, and inquiry leiag.
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Whether a consultant is hired to model teachingtegjies in math concepts, our own teachers bringing
forward their expertise in specific types of intemtions, or professional reading groups learnirapabnd
discussing the various approaches of differentiatioe sustained professional development model has
enabled us to keep a spotlight on an area of raxeslolid length of time. The approach to and
engagement in professional activities vary. Affstaeetings it is not uncommon for time to be detka to
groups sharing their successes in the area of édmiynuse or content integration. When the dgildown
of data revealed that our students were havingcdIiff with writing math responses, our time wasrsp
examining the format of the test questions andudising how best to approach the thinking procekmbe
math understanding. An in-house test was creatdcgdministered quarterly, in an effort to keepratibn
on this skill and measure our effectiveness. Wisilted was an 11% increase each year for thetpast
years in student proficiency on math critical resges on the NECAP test and each domain strand has
become stronger. With new common core testindierhorizon, the staff did a “scavenger hunt” of tlegv
performance tasks to gain a better understandimghat will be required of our students. That exalmn
lead to further work concentrating on inquiry léaghand developing 21st century skills. Whetherkivay
in small groups or as an entire staff, the directbneed for any given year is clearly defined and
communicated.

Our professional community has exemplified the posfeollaboration, expertise, and staying focused
school-wide and individual student needs. Schopkovement is most surely and thoroughly achieved
when teachers engage in frequent, continuous anelaisingly concrete talk about teaching practides (
Warren).

7. School Leadership

The staff and administration are committed to sufppg an atmosphere that fosters excellence aoaall
children to learn in the manner that best suitenth@he school climate is one of caring, respect,
encouragement, and developing one’s personal Bést.philosophy that encapsulates the practice of
leadership is “let’s solve the problem”. Therad@thing so great that cannot be resolved when destic
focus driven professionals come together to do vghaght for children. Lead by a principal who
articulates and models a vision of excellence andsible and actively engaged in teaching andhiegy
she encourages staff to take part in shared daaisaking. Teacher leaders for committees such as
Wellness, Technology, Risk Management, Data Teamrjc€ilum Coordinators, and Teacher Effectiveness,
play a critical role in determining need and di@ttof the school. Whether working together agicutum
leaders, teams of teachers, committee membens poofessional development groups, respect antruias
deep in the culture which promotes innovation askltaking. Committee decisions rest largely otada
analysis. Relying on a number of different sousigsh as information from assessments, polls, and
surveys, groups discuss, refine, review, and raskouction and programming decisions. Recently,
guestions were raised regarding the need for batiggnew writing strategies. Several teachers hatb
specific concerns approached the principal, shahagtruggles they were having meeting studerdsae
writing. A plan was put into place that was maiti€ted: the principal approached staff and eamxdark
funds for professional development for those wglto become teacher leaders in this area, the ¢ayegarts
committee took a lead role in bringing this tomdhe vertical team meetings to get input fromehtre
staff, data about writing was disseminated, andiwiculum Coordinators began discussions abowt ho
best to promote writing as an integrated subj€utrrently, teacher leaders have begun to present ne
strategies to the staff and consideration is bgingn to the purchase of supplemental materialsa A
matter of practice, professional development andtareng are provided when embarking on new or
unchartered advancements; support, whether foestadparents, or teachers is critical for success.

Academically and socially our students are strofigey thrive in an environment where they feel safe

respected and supported while developing a persemakle of pride for who they are and for the school
community of which they are a part.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 3

Publisher: Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-201n 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 86 78 77 95 70
with Distinction

% Proficient with Distinction 24 16 32 15 20
Number of students tested 21 32 31 20 30
Percent of total students testgd 100 100 100 100 0 10
Number of students tested wiftD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested
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6. Asian Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficienf 85 78 80 95 72
with Distinction

% Proficient with Distinction 25 16 33 15 21
Number of students tested 20 32 30 20 29

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imaion process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacleimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhiipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraefpsconomically disadvantaged and special educédtio
this grade because the state will not provide mfidron for clusters that are too small and do neg¢tthe
definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 4

Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 82 81 96 74 71
with Distinction

% Proficient with Distinction 26 38 42 16 7
Number of students tested 34 32 24 31 28
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient

with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 82 84 96 77 71
with Distinction

% Proficient with Distinction 26 39 42 17 7
Number of students tested 34 31 24 30 28

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutétio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tnthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt. 5

Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 78 88 71 88 65
with Distinction

% Proficient with Distinction 34 54 29 13 26
Number of students tested 32 26 31 32 23
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient

with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 81 88 70 88 65
with Distinction

% Proficient with Distinction 35 54 30 13 26
Number of students tested 31 26 30 32 23

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafifpring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutédio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 6

Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 88 81 93 88 94
with Distinction

% Proficient with Distinction 63 45 40 29 53
Number of students tested 24 31 30 24 17
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 88 80 93 88 94
with Distinction

% Proficient with Distinction 63 47 40 29 53
Number of students tested 24 30 30 24 17

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutédio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tnthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt¢. 7
Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 82 94 65 76 78
with Distinction

% Proficient with Distinction 42 42 31 41 30
Number of students tested 33 31 26 17 27
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 81 93 68 76 78
with Distinction

% Proficient with Distinction 44 40 32 41 30
Number of students tested 3 30 25 17 27

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhaipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutédio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Math
All Students Tested/Gradt: 8

Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 91 86 82 86 69
with Distinction

% Proficient with Distinction 48 50 53 29 19
Number of students tested 33 22 17 28 32
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient

with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 90 86 82 86 68
with Distinction

% Proficient with Distinction 48 50 53 29 16
Number of students tested 31 22 17 28 31

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafsconomically disadvantaged and special edutétio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tnthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 3

Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 100 88 81 100 87
with Distinction

% Proficient with Distinction 33 28 26 45 47
Number of students tested 21 32 31 20 30
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient

with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficien§ 100 88 80 100 86
with Distinction

% Proficient with Distinction 30 28 27 45 48
Number of students tested 20 32 30 20 29

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacleimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutédio
this grade because the state will not provide médron for clusters that are too small and do ne¢tnthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 4
Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 91 91 92 87 79
with Distinction

% Proficient with Distinction 26 44 29 32 14
Number of students tested 34 32 24 31 28
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficienf 91 90 92 87 79
with Distinction

% Proficient with Distinction 26 45 29 33 14
Number of students tested 34 31 24 30 28

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafifpring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutédio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tnthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt. 5
Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 84 92 87 72 78
with Distinction

% Proficient with Distinction 25 50 35 6 13
Number of students tested 32 26 31 32 23
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 84 92 87 72 78
with Distinction

% Proficient with Distinction 26 50 37 6 13
Number of students tested 31 26 30 32 23

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutétio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tnthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 6

Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 83 90 93 83 88
with Distinction

% Proficient with Distinction 17 26 13 8 35
Number of students tested 24 31 30 24 17
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficieng 83 90 93 83 88
with Distinction

% Proficient with Distinction 17 27 13 8 35
Number of students tested 24 30 30 24 17

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafifpring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutédio
this grade because the state will not provide médron for clusters that are too small and do ne¢tthe

definition of subgroup.

Page 36 of 40



STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt¢. 7
Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficient 88 91 81 88 93
with Distinction

% Proficient with Distinction 15 13 0 35 15
Number of students tested 33 32 26 17 27
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient
with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 88 90 80 88 93
with Distinction

% Proficient with Distinction 16 13 0 35 15
Number of students tested 32 31 25 17 27

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhafiipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutédio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tnthe

definition of subgroup.
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Gradt: 8

Publisher; Measured Progress

Test: New England Common Assessment
Edition/Publication Year: 2012

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Oct Oct Oct Oct Oct
SCHOOL SCORES*

% Proficient plus % Proficienf 94 86 88 89 69
with Distinction

% Proficient with Distinction 33 23 41 25 9
Number of students tested 33 22 17 28 32
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

2. Students receiving Special
Education

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

3. English Language Learner
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

4. Hispanic or Latino
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

5. African- American
Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

6. Asian Students

% Proficient plus % Proficient

with Distinction
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% Proficient with Distinction

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

9. White Students

% Proficient plus % Proficient 94 86 88 89 68
with Distinction

% Proficient with Distinction 35 22 41 25 10
Number of students tested 31 22 17 28 31

10. Two or More Races
identified Students

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

11. Other 1: Other 1

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

12. Other 2: Other 2

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

13. Other 3: Other 3

% Proficient plus % Proficient
with Distinction

% Proficient with Distinction

Number of students tested

NOTES: New Hampshire is a fall testing state. For the imation process Fall 2012 NECAP data
combined with Spring 2012 alternately assessedntadvas used. This is the most recent data ailailab
This data is aggregated to the 2011-2012 teacloimgod and is the most recent data reported in the
application. Data for Fall 2013 NECAP combinedhaipring 2013 NHAIps data is not yet available.

It is not possible to upload data for the subgraafgsconomically disadvantaged and special edutédio
this grade because the state will not provide métdron for clusters that are too small and do ne¢tthe

definition of subgroup.
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